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ABSTRACT

-

. This study investigated the relationship of race and social behavior
\

on teacher ﬁecommendéﬁions for referral to special educatiqnal services. A
total o£60d‘secondary teachers were randomly selected from Core
Metropolitan school districts across Michigan. Respondents were éﬁosen

to represent Black,'White, Male and Female teachers and were randomly
assigned a fictitious stimulus student cumulative record folder. Each
étimulus record contained a teacher's hand written behavioral description,
achievement and aptitude test scores, S.E.S. information and differed

only by racial images (Black, White, Brown) and social behavior. The
students'were 12 year old boys, promoted to the seventh grade with names

that do not clearly suggest a particular racial or ethnic group.

Respondents completed the short questionnaire asking them to make

‘'recommendations regarding the need for specific educational setvices and

;
predicting future reading levels and behavioral adjustments based on

" information contained in the simulated cumulative record folder. ‘Results

indicated (1) little evidence for difference in referral recommendations
by the students ethnic background, (b) Black teachers and White teachers
differed slightly in recommendation of students based on different social
behaviors, (c) that teachers responded to the stimulus folder by
recommending referral of students whose ethnic backgrsund was identical

to their own less frequently than they did youngsters of other ethnic

backgrounds.




INTRODUCTION

The fieid of special education has served as a catalyst in helpigg
normalize children and helping them fulfill the education goals of
developing them to theirvgreatest poteptial. The goals are not always
realized and in many cases contradicted. The passage of Public Law
88f168 and the creation of a separate division within thelU.S. Office of
Education to support personnel development and researchwactivities in
special education were all positive endeavoré. The racent enactment of ‘
the "All handicapping law" (PL~94-142) further insuréd that greater
attention.be paid to the plight‘of éhe handicapped. FEducators dedicated
to working\ with the handicapped saw these as positive milestongs iﬁ an era
of special education. With all the positive attributesfof‘Federal
Legislation and the "good intention of special educators many minority

children appear to be 11l served by common special education practices."

Minority children are referred more frequently for special education

services and evaluation procedures and are suspect by minority parents
who realize the negative effects of educational labeling and offtimes
exciusion from peers. Litigatién has been brought to remediate the
practice of over~representation in special classes by minorities.
District after district reporf minority over-representation in special
education classes with little attention to anything beyond the reporting
of the census.

As this practice continues minority children react by dropping out
of school, truancy, destractive Eehavior and social alienation.
Frustration, depression and hostility are descriptive of the behavior
exhibited by this population. Teacher personnel further complicate this
matter by stereotyping minority childven as non-learners and uninterested

in academic pursuits,




The purpose of this study was to investigate select student
variables (racial image and social behavior) in regard to how they
influence teacher judgment regarding the types of education services
needed by low achieving students.: Teachers were asked to review and
evaluate fictitious folders in which the student racial image and social
behaviors have been altered systematically. After the evaluation ﬁeachers
were asked to make recommendations' regarding the student's need for

special services and to predict the student's reading level after 3 years,



REVIEW OF LITERATURE

Many investigators have reported findings indicating that minority
students tended to be over-represented in special education'programs
(Tucker, 1980; Burke, 1975; Prillamaﬁ, 1975). A number of researchers
have investigated the role of teachers in the referral process in an
attempt to explain this over-enrollment. These investigators, using
fictitious case summarizes as expnerimental stimuli,iattempted to
determine the effects of a nuﬁber of variables on teachers' recommendation
for special education Placement. Among the variables studied were the
gsex andvrace of student, teacher comments, socio-economic status, parent
level of education, student academic performance and social behavior
and teachers' race.

Giesbrecht and Routh (1979) investigated the effects of previous“
teacher comments, race of student and educational level of parent on
referral fbr special services.} Using Black and White teachers of both
sexes as their sample, they concluded ;hat adverse teacher comments in a
student folder felated significantly to thut student being referred for
srecial services, regardless of parents' race or educational level. On
the other hand, the lack of teacher comment coupled with low parent
educational level was also seen as negative and related significantly
to special services recommendations for the student in question. An
additional significant interaction between parent educational level and
race was also reported: Black children were more like than Whites to be
referred for special services if theiy parents were not wellleducated.
That same study also concluded that teachers expected more progress in
reading from Black than from White children, and from children with
poorly educated parents than from those of well educated parents,

3 ’




In a similar study two other investigators sought to determine the

influence of 3ocio-economic status (S.E.S.) and race on placement

»

degisions. Using classroom teachers énd school psychologists as subjects
(Matuszek and Oakland, 1979) found that S.E.S. and race were not
slgnificantiy related to plaqement.v Their findings suggested that
tQachers used class achievement, test and I.Q. scores, home related

anxiety, self concept and adaptive behavior in making placement

decision. These conclusions led the authors to suggest that placement

- of minority students in special ‘programs may be due to observable

classroom behaviors that are (differentially) related to race and not to
any ove?t bias against minority students. 1In other words, Black sgudents
tend to engage in behaviors that are perceived by the teachers as
necessitating specialized behavior management strategies. The main
weakness in this.argumgnt 1s that it implies that teachers are able to
separate the behavior from its (agent) and to view it objectively. This
means that a given bebavior is likely to elicit the same type of
responses from teachers regarc ess of the race or any other
characteristic of the student who initiated the behavior. This is
contrary to the findings of Mehan, Hertweck, Combs, and Flynn (1981).
These researchers reported that after viewing video replays of their
classroom activities, teachers were unable to identify the behaviors they
used earlier as the basis for recommending students for speciél educétion
placement. A given behavior may be used as a reason for referral for one : ;
student but not for anc.ner. Teachers tend to evzluate hehavior based

on their own cultural backgrounds (Pernell, 1983) and race is an aspect of.
that evaluation, Obviously there are other mitigating factors that tend
to attentuate or exacerbate the impact of the behavior on the teachers
response. This situation led Mehan and her cblleagues (1981) to contend
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that '"the reasons for referral are not to be found exclusively in the
behavior of the students referred" (p. 25). They assert teacher's
decision only partially based on the student's behavior. It is agfeed
cthat the decision is b;;ed on "the categories fhat‘the teacher brings
to the interaction, including the expectations for academic performance,
and norms fof appropriate classroum conduct" (p. 23). 'Clearly then to
explain the referral andjpresence of disproportionate numbers of Black
students in terms of their behavior 1s to engage in superficial
reasoning, While teachers may not be biased against Black students,
professional preparation has ﬁot prepared them to value, understand,
accept and adequately teach students who do not typify the majority
culture. This lack of adequafe preparation alone .may cause them to
behave in ways that eventually result in bias agéinst Black students

in general and Black maies in particular. The authcré; based upon more
than 20 years of classroom and field'éxperience, suppof¥ the view that
many teachers treat the Black child as a2 marginal individual: one who
often deviates irom the general configuration of a good, well-behaved,

and honest student.

-

An inﬁestigation'bf the relationship between race of student,
ethnicity of teachers and the combination of the first ;wo factors and
referral for special education revealed findings that partly supported
the previously_discussed studies (Tobias, Cole, Zibrin and Bodlakova,
1982). In this study the race of student while significant, was not a
significant factor in the referral process as was the race of the
teacher. Teachers of Hispanic backgroun& tended not to opt for referral

while White teachers wers more apt to refer students. Majority 3&f the

teachers in this siudy referred students five times were often than did
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~ mlnority teachers and tended to refer children of a different race thah,

themselves, There was a slgnificant interaction between teacher and
student ethnic background. Teachers tended to refer gtudents whose
ethnic background differed from their own more frequently. This finding
provides further support for the existence of culturally based witigating
factors in the referral process. Tobias and his colleagues (1982)
support this assertion. They state:

Children from minority ethnic backgrounds may, as a result

of poverty and/or values prevalent in their ethnic group, .

experience greater difficulties in schools oriented to middle

class values than majority youngsters. Furthermore teachers

may be unfamiliar with the values of the minority group, and

hence regard behavior that is quite appropriate within the
minoricy culture as being inappropr*ate. ‘

Kaufman, Swan and Wood (1980) appear to Jrovide further support for this
view. They found that teachers and parents were less likely to agree in
their perceptions of emotionally disturbjd behaviors in Black children.
When these saﬁe people were asked to evaluate White children's behavior
for emotional disturbance a higher degree of agreement was observed. It
appears that when the person whose behavior was being labeled wis the
same race as the raters the presence of agreement was greater.

| Contrary to the research discussed earlier in which race of student
was not significantly related to special services recommendations, there
1s evidence in the literature of a s: jnificant rPIAtionship between the
former and the latter (Prieto agd Zucker, 1980; Zucker, Prieto and
Rutherford, 1979; Zucker and Prieto, 1978). Over a series of three
studies involving regular and special education teachers, it was found
that Mexican-American children were more often recommended for special
education placement than were White children. 1In addition, Mexican-
American children were more often perceived as mnentally retarded. than

were their White counterparts.




Prieto and Zucker (1980) argued that teschers had stromg
eipeczations that tended Lo override all other information in the case
studies ueed as experimental stimilus in their studies. This situarion
led them to question some bamiq privciples of the expecration theory.

They argued that while:

It is geuerally agraed chat zeachar expactations are
ubiquitous and usually ars the result of studaat behsviar
rathar chan the causa and that the ultimate affact of
axpectations depends on their acturacy and flexibility.
1t should be ncted, however, that evideace ig rapidly
accumulating which indicates that'on certain factors, one
of which is race, expectations may not be accurate or
flexible. (Priatc aud Zucker, 1980, p. 36)..

I1f the case can be made that teachers of winerity etudents are
biased in ﬁbeir planning then the plight of these studexts becomes more
crucial and their academia performance along with thei: social and '
emotional growth will continue to decline and they will contipue to be
“"cannon fodder" for special claszses. Brophy (1982) indicated ch#c
revieus qf the resesgrch on uelf»fulfillihg prophesy and teacher
expactatiors concur on three points: 1) :eacﬁer expectations can
function as self-fulfilling prophesy; 2) the ;videncg for the self-
fulfilling prophesy effect on student achievement in the classrcom is
tenuous aud equivocal; and 3) the extent to which teacher expectations
function as self-fulfilling prophesy in the regular claesrooms is
limited, averaging apprqximately a 5-10Z effect In view of the findings
(Zucker, Prieto and Rutherford, 1979; Zucker and Prieto, 1978; and Prieto
end Zucker, 1980), it is not unlikely for teacher expectations to account
for wore thau 5-102 of the achievemant of Mexican-American children, and
of other non~majority students., Clark (1965) has long identified low
teacher expectations as one of the variables responsible for low

achievement of childran aztending ghetto schools. Clearly then teachar

sxpactations regarding culturally and racially different children may
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have deleterious consequencies for their achievement. Conversely their
effects on Whice childien, because of corrective feedback mechanisaus
built into the teacher~student intercccion,\allows>:eaahers to cprrect
and ad just their expectations as aev infSrmation 1s obtained by the
‘'student behavior (Jackudn and Cosca, 1974).

' Among the fuqcoru that affect teacher expactations is labeling.
This factor has bﬁcn fouad to have a negative effect on teacher
expactation wh&nitge label counotes deviance from the accepted norms,
both in-school achievement or pro-social behaviors. The relationship
between label aAd expectaﬁipns appears to be reciprocaCinglf reinforcing.
On a relatively simple levei; ﬁhe label coatributes to the formation of
expeccacibnp, vhich translates into behaviors that gdﬁ:ribu:o to thé

wmaintenance of the label. Black males ara perceived to be more

motorically expressive by White teschers so sach behavior by the student

reinforces this belief.
| Ysseldyke and Foscer (1978) found that teeghers respondad

differenci#lly te labels (learning dissbled, emotionally disturbed, and
normal) when placing l:udenﬁ:. Teachers rated thé behavior of a
Caucasiasn boy more favorably when it was presanted uﬁder the label normal
than under any of the other labalsz. The results of ELPdinzs by\Yoohida
nn& Meyers (1975) contradicted this study. They foundxchuc teacher's
expectations of futureréerformance vas not significantly related to the
label assigned to the child andlsuggen}ed that teacher expectations may
be based on personal cbservat ions. -

Student's facial sttractiveness has been hypothesized &s a factor
 that relates to teacher expectation. Ross and Salvia (1975) investigated
the impact of facial attractiveness on teachers recommendations for

special class placement and teacher axpectation of future achool relaced

L 2N
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behaviors. A significant main effect for attractiveness vas observed,
Unattractive younéatera vere more often recommended for special clasa
Placamenr, wvere expected to ﬁave poorer results on future paychological
evaluatiou, and to experience more peer and academic difficulties than
attractive childery, The findiugs reported by Salvia, Algozzine and
Sheare (1977) corrub&ra:cd these results. Atctractive students obtained
significantly highar grades than unattractive ones.

One invest’~-*-r sﬁudied'the'influencel of skin color on teachers
judgements (Smith, 1976). Four levels of skin color empioyed, thce.
Yellow, Brown and Black. It is reported that skin color appeared more
xmpottan: than reading and classroom bepavxors for teachers' opinion of
student. fucurc achxoveman:l. Clucaszan a;: Yellow tone xndxvxduals Yere
thought more lxkely to become professxonals. Thire was no difference
between White and Black teachers with respect to Judgemzn:s about the
student's future social role. Caucasian sCudentg_w,re percexved to have
" fewer noc;al ad justments and adsptation problems, than Black students.
.Smith argued tha teachers' opinions were nqz/a\func:ion of teachers'

(
rece or prujudxcxal actitudes towvard s;3n ﬁolor but reflected the poorer

b
,.‘l
k)

school adjustment and adaptation dxsplayed by darker shaded scudents.

This view is in agreement with those egprelued by Matuzek and Oakland

(1979). | \

. Race as & factor influencing teachar recommendations for ;pecial
education placement for hon-mnjori:y’acudcnts appears in general and
Blacke in particular to have unequivocal empirical support. In etudies
vhich the findings did not cledrly suggest race as a liénificant factor
in Seacher referrasl the trend of tnquring stuuents dissiuilar from one's

iy

awn background was evident, Teachers tend to recommend special placement

for students of ethnic backgrounds different from their own.(Tobias et.

,.
SR
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al, 1982). There is not enouéhwclegr concensus that special
recommendations placement for Black'make children is indicatiye of
teacher bias or prejudice against them, however, the data shows that
Black mules are referred and placed:in lpecial'eQucaEion in
diapropor:ionafe oumbers. It ;ay be argued that special education [\
placement probably reflected a greater tendency in Black male children to
engag? in behaviors that sre not aecepcable‘in':he classrom, when
couwpared to White children., These suggestiouns, however, appear to'be.
based on tenuous grounds, Some investigators concluded that teacher's
peréep:ion of ; given behavioé’as necessitating or not requiring referral
depend on the s;uden:'a and the teacher’'s expectations for acadenic
performance and the notms for acceptable classroom behavior. Teachers
may rely on an unfavoréble stereotype about a student's race vhen
reacting to the student's behawioq. Teachers' recommendations are based
on their perception 2f student performance and since behavior is
perceived in'a given gocial context, it is uot improba&le that other
elements in :ha:'con:ex: would contribute to the shaping of what is
perceived by the teacher. This relativencss and selectiveness of tea;her
perception has led to the argument of a cultural bias against .
non-;ajoriey culture childrgn by teachers, Although there seems to be

3

. R
sufficient theoretical support for this v'ew,/empirical investigations

LR qre lacking wzch regard to Black children. Thxa, however, may not be due

:o the npn«exxs;anCe of a cul:ural bias against Black children, but
racher co the veaknessess inherenc in the designs of the studies that
acteupced :o investigate ;hzs phenomenon. '

There s, hovever, unequivocal support that race is a criti;al
factor in teacher's recommendations for Mexican-American chil&ren. The

result of a series of three studies provided empirical support for this

hypothesis. These investigations concluded that strong stereotypic

10 14
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expectations associated with race undermine. teacher perception of the

. performance and behavior of Mexican-American children. Moreover, they
also pointed out that there wéa"reaaon for concern ainge the referral
process led to the assigmment of a label to the -referred student., Labels
have been found to have a negafive effect on teacher expectations of
students and oun the students :hemselves.‘ ,

Clearly then, additional research into the factors affecting ,
teachers perception of Black male a:udené behavior is needed. Answers
are needed to the £oll§€fng questions: 1s race associated wichvapecial
referral for Black male students? Under what circumstances is.ic
significant? 1In combination wich‘wh;c teacher and student

characteristics is it likely to be a factor? Previous investigations

into thevimpac: of skin color on teacher judgements and .the influence of
attractiveness on teacher expectations have identified new factors that |
‘may help in the design of a comprehensive nﬁudy og‘the role of race in
the special education referral of Black male children. |
) | Educators have a stake in the developmenﬁ of ;;:ner selection
criteria for truly handicapped children, but the issue appears to be

answering the question "Who are the handicapped?” and are recommendations

clearly based on handicapping behavior or perception.




METHOD
This investigation.was éonducted through a surv:y wailed to 600
secondary teachers in Mich;gap. These teachers are employed in
intermediate size middle schools lotated in Michigan metropolitan core
cities as designated by the Michigan,nepartment of Eduqﬁ&ion (MbE).
These.metropolitan Core School Distéicts are characterized by confirmed

disproportionate enrollment of minority in special education programs.

The participants were selected randomly from MDE Registers of

‘Professional Personnel. Black and White male and feﬁhle'teachers‘were

" part of the investigation. Two hundred and seventy-five of those'sampled
! L .

responded.with completed data (46%). If*a~response had not been received
within three weeks of the initial mailing, a card asking for a reply was
sent to those teachers who had not responded. Those subjects who did

not reapond were demographically similar to those responding. This was

concluded after re-examining the master data sheet containing the

initial mailing list.

Ingtruments and Data Collection —

A fictitious student cumulative record folder similar to the type

\
used in Michigan's middle schools, and a questionnaire served as the

i

major data gathering instruments. The children descrived in the folder . /

N
were 12 year old, seventh grade boys whose profile reflected obvious f
differences on the two independent variables of race and social behavior/
Additional infd‘mation contained in the folder were standardized test

acores covering the 4th, 5th, and 6th grades, to document the fictitious

~ students' achievement and aptitude test scores, and a set of hand-written

.

teacher commenta deébribing the students' social behavior.
12
|
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distributed on a random basis. Teachers were asked to read the record

A pllot sspdy using students in a teacher-education program_and'the
résults was used.to select the photographs and design the folders; One
objective was tc select compatible raéial imag%gafn terms of attractiveness
and family names that did not clearly support a particular racial/ethnic
group.. | |

Race and social beha§ior were the 1ndepeﬁdent variables in this
study. A "Stiqulus" Cumulative folder identified a student's race eiuher.

by a label of White or Black or by an attached photograph. There were

‘ ' i
_four types of photographs; dark Black male, medium Black male, i

light-Black male, or White male. Each student's social behavior was
conveyed through the use of handwritten stapemeﬂts, aigned by‘a teacher.
The specific category of social behavior Qsed repfesented patterns of
bghavior which indicate a disregard for"authority. The folders recorded
identified information relative to the inﬁelligence and achievement test
scores (all showing low acﬁievement leggls), extracurricular activities
and parents'.educational level.

The dependent variables were the teachers' recommendations for
éducational service and their predictions ‘regarding future academic
éerformance of these étudents. It should be remembered thgt the folders
contaju the same information except ¥or variation in the students' race

and social behavior.

Procedure

Each selected teaéher received a fictitious cumulagive folder

and render a judgment as to the students' need for special education
gservices including the need for staff help and curriculum materials.

Teachers were also asked to predict the future reading level and social

13 17
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adjustments for the student., When the teachers concluded the task they
' were requested to return the stimulus folder and questionnaire to the
investigator. A card requesting a response was mailed to those teachers

who had not responded within the one week established due date for

submission,

Description of the Sample

The origigal sample included 600 secondary teachers in Michigan, A
total of 275 (46%) returned completed surveys which could be/analyzed,

The sexual breakdown of the responding teachers was almost equal with

T 127 ,(47%) maleé\end 142 (537%) females.

.. / -
Table 1 provides distribution of areas of specialization of the

.

responding teachers. The model area was middle school with 45% of the

group.

TABLE 1: Distribution of Area of Specialization of Project Teachers

Area Number Percent
Elementary 17 7
Secondary 46 18

+ Reading 17 7
Middle School 118 45
Counselor 22 8
Vocational 11 4
Mentally Impaired 14 5
Emotionally Disturbed 9 3
Vision Impaired 1 0.4

) Health Impaired 2 0.8
Elementary Endorsement 1 0.4
“Secondary Endorsement 2 0.8

. N = 260 ™




Teachere were asked on the survey to indicate their ethnic origin,
Table 2 containa this distribution. A review of this table reveals that
~ the mejority of téachern were Caucasian (55%) followed by Black (36%).

I

TABLE 2: Ethnic Origin of Participating Teachers

Origin - i Number - Percent
Caucasian ) | 146 | 55
Black \ 93 36
Native American | 18 - 7
Other 1 5 2

Teachers were next asked to indicate how m#ny years of college
training they had received. These aata are summarized in Table 3. As N
can be seen from this table there was considerable variation from one \\.
through eight year of college trainiag. _The vast majority of teachers,

|
, 4
bowever, (92%) had at least five years training at the college level, ' , ‘

TABLE 3: College Education of Participating Teachers

Number of Years of College Number Percent - ‘

1 ol‘ t
2 .8
1 .4

16 6

59 22

112 42

42 16 ,

33 ) 12 :

1
2
3
4
5
6
7
8

1 i9




"~ Teachers were then requested to specify how many years of teaching

experience they had compietedo These results are contsained in Table 4.

. It was found that almost half (43%) of the responding teachers had at

leaat 16 years of teaching experience.

-

TABLE 4: Teaching Experience of Participating Teachers

Years Number Percent
13 ' ‘ 18 : 7
6-10 _ ' - 56 21
11=15 ' 78 . - 29
16 or more 116 43

To obtain an indication of the tyﬁe of teacher vho was completing
the survey, respondents were asked to indicate the subjecr area they most
often taught. The distribution fo; subjects taught is contained in Table
5. The data presented in Table 5 reveals ﬁhac the most often taught

. [ ]
subjects included English and Mathematics which ‘accounted for 48% of the

responding teachers.

TABLE 5: Subject Taught Most Often by the Participating Teachers

Sub ject ‘ Number Percent
Art , - 10 5
English ‘ 33 25
Geography 6 3
History . 23 11 .
Homemaking 8 "4

' Industrial Arts 10 5
Math \ v Y/ 23
Music | . T 4
Physical Education 16 . 8
Science .\ 13 6
Other .. ' | 14 6 ,

- ' ?
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Finally, teachers were asked to indicate the grade level in which
they taught. . The grades ranged from fifth through tenth grades. A
sunmary of the responses to ﬁhis item is contained.in'Table 6. In
reviewing cﬁis table it was found that 67X of the teachers taught grades-
seven or eight with only 14% teachxng belcw seventh grade, the year to

which the case studies was seared.

N

TABLE 6: Grade Level Taught by the Participating Teachers

Grade ' o Number -Percenc

Sth . ' 3 1
6th ' , 30 13
7th : 70 31
8ch 81 36
9th - 26 12
10th ' 2 1
Other , 13 ' 6
RESULTS

To ezplore the isasve of teachers' bercepcion of students' needs for

special services, as the function of students' race and behavior, a

- series of descriptive analyses were conducted. 4 separate analysis was

conducted for each of the major areas:

l. Perceived need for special services

2. Highest reading level each student is lxkaly to attain,
assuming he receivesd the recommended services

3. Student's social adjustment level
4. Factors influencing student's academic performance

5. Factors influencing student's social adjustment

17 21
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The responding teachers rated each student's perceived need for special

services on a five point scale using the verbal anchors of "Ex

likely" and "Extremely unlikely"

Race and Problem Behavior

tremely

with ratings of 1 to 5 respectively, "’

Table 7 depicts the mean item ratings and standard deviations

separately for students whose folders indicated an aggressive,

or no apparent behavioral‘problem,

with a photo,

manipulative

those students~whose race was identified

light Black, medium Black and dark Black males.

As mentioned earlier, the photos were divided into White,

The means clustered

around the midpoint of the scale (3), regardless of students' race and

the presence or absence of . troublesome behavior.

Generally it

was found

that Whitenstudents with behavior problems were more likely to be viewed

as needing Specia: services than White counterparts. However, on the

average, light Blacks displaying aggressive behavior were perceived as

slightly more likely in need of special services (mean = 2.9) thgn their

vhite (mean = 3.1) or black counterparts_(mean = 3.4);

Also, it is

interesting to note that for student profiles that did not display any

troublesome behavior, Black students were more often expected to need

special services than were the White students.

TABLE 7: Means and Standard Deviations for Perceived Need for Special
Services Scale, for the Photography Profile Group -
Problem Behavior

Photo Profile Aggressive Manipulative None

Mean S.D. Mean S.D. Mean  S.D.
White 3.1 1.1 3.3 1.0 3.6 1.2
Light Black 2.9 1.1 3.5 .9 3.4 1.3
Medium Black 3.4 1.1 3.5 .8 3.1 .9
Dark Black 3.4 .8 3.4 1.0 3.4 .9




A similar analysis vas conducted for students whose race was

4 . provided via labels instead of photos. However, for the label group
designations were dichotomized into White and Black with no Black
qualifiers, The means and standard déviationa are provided in Table 8,
The data in Table 8 reveal that when a student's profile included a
racial label as opposed to a photograph, Black ctudents with manipulative
bgbavior problems or no behavior problems were less likely to be
designated for special education help than were the White students.

However, among students displaying aggressive behavior, Black students

vere more. likely to be deBignated for special education help. It is
interesting to note that when couparing the feshlts in Tables 7 and 8 the
transposition of need for students with no behavier problems vas

attributable to a major change in Black students' means with the White

students' mean remaining comstant.

TABLE 8: Means and Standarzd Deviations for Perceived Need for Special
Services Scale, for the Label Profile Group

Behavior
Label Profile Aggressive Manipulative None
. Mean S.D. Mean S.D. Mean S.D.
White 3.4 .9 3.1 1.3 3.6 .8
Black . 3.2 1.2 3.7 o7 3.8 .9
®
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Assuming that their recommendations vere to be #cted upon, teachers
‘ were asked to pre”dicvr: each student's reading level, relative to other 7th
~grade students., Table 9 includes the distribution of the me an pnedicted'
reading ability, relative to students' race cn& behavior type, for the
photo profile group. 1In reviewing the data presented in Table 9, it was
found that for students with or without a behavioral problem Black
i’ltuden:s vere predic:e; to attain higher reading levels ths&n White
students. ‘The greatest level of discrepancy was found fo;-utudenca-vi:h
manipulative behavior where White students were predictec on average teo
actain a reading level of 6.7 and Black students were predicted to attain

a reading level of 8.1, The least discrepancy was found for students

. L
with aggressive behavior where the difference between the White and Black
means was .3. -

TABLE 9: Means and Standard Deviations of the Predicted Reading Ability,
For the Photo Profile Group

Behavior
Photo Profile Aggreagive Manipulative None
Mean S.D. Mean S.D. Mean S.D.
White ) 706 1.1 6.7 1.8 7.1 205
Light Rlazk 7.7 o9 8.1 .9 7.6 .9
Medium Black 7.7 .9 7.1 1.7 7.8 1-2
Dark Black 7.7 1.3 7.6 o9 8.0 1.1

Table 10 provides g -imilatfdistribu:ion of means and standard
deviations for students with their race provided via a label. A review
of this tab1§ reveals that generaldy Black scudents were predicced.to.
read at a higher level than White students. Thelexceptién to this being
for students with manipulative behavior problems where White etudents

vere predicted to do slightly better than Black students in reading.




T

R 2 e - 2 N Yy %—m
'

TABLE 10: Dxa:ribucion of the Predicted Mean Reading Ability, Relative
‘to Student’s Race and Behavior Type, for chc Label Profile

Group \
, | Behavior \
Label Profile Aggresgiva . Manipulative None
Mean §.D. Mean __ S.D. Mean S.D.
White | 7.2 1.6 7.6 1.0 7.5 1.5
Bl.ek ) "7.6 09 7.4 102 -800 09

Hhcn couparinq the results in.Tables 9 and 10 it is ippa:auc that
teachers believe that {f their recoumendacionu are !ollowad and special

f

assistance is avazlable, the reading level of Black atudencs w111 surpass

that of White studencs.

Asauming that chexr recommendation were to be acced upon, teachears

vere asked to prcdxct the student's aocxal adjuntnen: level, rslative to

o:her 7th grade students. Teachers responded on a 5 peint scale #ron

"very poorly adj?oced" to "very vell adjusted."” Table 1l includen the
diacribugiqn neans and stsndard deviations for predicted social
ad justment I-Qel, velative to student's race and behavior, for the photo
profile group. o /

Looking at Table 11 ik apﬁoarl tb&: there is no clear pattern.
Hovever, in the case of nuﬂipulativc b’havior problems and no behavior

problems, Whicte studeats and lighe Black students are considered equal.

" "Bovever, for aggressive behavior a wide discrapancy is found between

Black and White students. "
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TABLE 1ll: Means and Staunderd Deviations of the Predicted Social

\ .~ Adjustmeant Level, for the Photo Profile Group

Behavior
Photn Profile Aggregsive Hanipulativa None
Mean S.D. Mean §.D. Mean $.D.
White 3.1 o6 3.2 o 3.5 9
Light Black 2.7+ .1 3.2 S5 3.5 N
Medium Black 2.8 .8 3.5 o7 3.0 9
Dark Black 3.0 o7 3.8 o7 3.6 .S

Table 12 provides the means and»scaqdard deviations for pEEuiZ:.¢

~—
—

. . Py
social ad justment relative to studants race snd behavior for thq’ldbalad* "

&

+

profile group. PFor students with no bchavior ptobléma aocial’adjuacuﬁnif

is coasidered equal; for Black and White students with sggressive behavi

there is a very alightlditfcrcnée with Black atudents boing.couqidutcd{aa

L]

less wall socially ad justed and betcer socially adjusted for wmanipulative

behavior problems.

_TA!L!IIZ: Distribution of the Pradicted Mean Social Ad justment Lavel,

Relative to Student's Race and Behavior Type, for the Label

Profile Graoup

Behavior -

Labal Profile Aggressive Manipulative “Noge
Mean s.D. Mean 8.D. Mean g§.D.
“hit. 301 '05 2.9 c? 3.‘ . 08
Black 73.0 o6 3.4 .5 3.4 7 e
\\‘ 'ik
() A )
b
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In order to'discover if a teacher's perception of a student's needs
for special services has any relationship to students predicted reading
level and nocialiadjuatment level a series of Pearson Product Moment ’//
Correlations ware comﬁu:ed. Table 13 includes these coefficients with
their ievel of significance. df the goix reporﬁed coefficieﬁta in Table
13, three are ;natistically significant. it appears that there is a
relationship bgtwgen she need for special services where race is
identified by photo and the predicted social adjustment levél of the
atudent. Thera was also a significant relationship between predicted
reading level and ﬁrediéted social adjustment regardless of photo or

label identifiers for s:udedc 1 1ce,

TABLE 13;: Correlations of Need for Special Services, Predicted Reading
Ability and Predicted Socizl Adjustment

Predicted Reading Ability Predicted Sociil Adjustment

Photo Label Phdto Label

IXy P XY p TXY P XV p
Need for Special ,
Services: Photo 00 .47 ——— ——— .27 .00 ——— -

'

Need for Special |
Services: Llabel ——— ——— B 1 11 .23
Predicted Reading '
Ability: Photo w—— ew— ——— e Jdo 01 c—— ———
Predicted Reading
£~ ity: Llabel 4 ———  ew- ~—— me ——— - 20 .01
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In viewing these corelations, however, the absolute values of the

correlations should be considered. While the three aforementioned

coefficients were statistically significant, the absolute values of the
correlations were relatively low with the highest being .27 for the

ralationship between a need for special services and predicted social

ad justoent,




The interaction of student race, behavior, and the evaluating
teacher's rice, was explored for three dependent variables
simultaneously, using the :echniqué of MANOVA (Multivariate Analyoi; of
Variacce). Table 14 presents the MANOVA Summary. Apparently, the
inernction between Student Racé, Student Behavior and Teacher Race; was
lignificant.only for the predicted Reading Level of ;he-ncudent. As the
three-vay intevaction is significant, we caanot explore any further,
because the main e!feﬁcs of Race, Behavior, aqd Teacher Racc'age not

independent of each other,

TABLE 14: The Effect of a 3-Way Interaction of Student Rhce. Student

Rehavior and Teacher Race, Upon the Means of 3 Dependent
Measures '

Overall F = 2,27 with df = 6,162

p£.04
Source Dependent Variables MS EMS F - ps
Student Race 1. Perceived need for *

special services 1.88 .96 1.95 .15
Stuaent Behavior 2. Predicted Reading 3.73 1.16 3,20 ,04*

Teacher Race 3, Predicted Social
Adjustment .38 .40 .95 .38

*Significant at pg.05
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. Using Analysis of Variance, the responses of White and Black

teachers were compared., It was found that Black teachers predicted a

higher level of reading ability and social adjustment for a student,
regardless of the student's race or behavior, These results are

summarized in Table 15.

TABLE 15: The Effect of Teachers' Race on the Prediction of Students'
Reading Ability :

\

Source . ___Ms df F P< |
Teacher Race 10.5 1 6.05 01%
Error 1.7« ‘155

Significant at p <.05

Table 16 indicates a significant difference between Black and White

teachers relative to their predictions of Social Adjustment,

TABLE 16: Teachers' Race Effect on the Prediction of Students' Sociél

“Adjustment
Source MS df F P <
\
Teacher Race 4.7 1 11.9 - ,0007*
Error .39 158 ‘

*Significant at p £.05
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The intcraction of Student Race, Beﬁavior, and the Evaluating
Teacher's Race was explored for three dependent varﬁ?blel simultanecusly,
using the technique of MANOVA., As che three interaction effects were not
significant, it was possible to explore the main effects of Race and
Behavior. Table 17 indicates that a significant differance existed in
the preadicted 30cial-Adjus:meh£ level for students with and without
behavioral problems. There vas no significant effect for predicted

reading level or need for special services.

TABLB 17: The Rffect of Behavioral Problems Upon the Means of 3
Dependent Measures

‘Overall F = 3.21 with df = 3.126

\

p&.02

Source Dependent Variables \\?B ' EMS F p<

Presence-Absence 1., Perceived need for .31 1.16 :, 44 .50

of Behavior " special services 2.

Problams - , _

' o 2. Predicted Reading .82 1.76 46 49
Level
3. Predicted Socigl 3.5 ,36 9,75 .002% «

Adjustment . .

*Significant at p £,05 ' ’ l




Students with behavior either manipulative or aggresslve problems
were compared using a multi-variate analysis of variance. The results
révealed that for predicted sociai adjustment there was a significant
difference whereas for reading level and need for special services there
were nb significant differences. (omparing the means revealed that
students who express aggressive behavior as opposed to manipulative
behavior obtained lower predictions of social adjustment feqm their

teachers. The results of this analysis are displayed in Table 18.

TABLE 18: A Comparison of Manipulative and Aggressive Behavior Upon
' Three Dependent Measures )

‘Overall F = 4,97 with df <= 3,126

p <.002 | -
I
Source Dependent Variables MS EMS F pP<
Behavio’Manipu- 1. Need for special 1.17 1.16 1.0 .31 ~
lative vs services s ’
Aggressive
2. Predicted Reading 1.82 1.76 1.0 .31
Level '
. 3. Predicted Social 4.50 36 12.3 .0006%
Adjustmenty .
* Significnat at p <.05 R
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The effacts of atudeﬁt race upon the thrae dep?ndenc weasures of
need for apecial sepvices, predicted reading level and predicted social
‘ adjuacmenc level vere tested using a multi-variate analysis of variance,
 The results of phis analysi# are provided in Table 19. In reviewing this

table it was found that for predicted reading level there was a

significant differencc.-howevar, for need for speciul services and s
‘ \

predicted social ad justment level there were no significant differencas.

Based on the means attained, it was found that White students vere

predicted to achieve a higher reading level than Black students.

TABLE 19: Differences Between the White and all the Black Students in

) ‘ Their Needs, Reading Level, and Social Adjustment Level, as
,\ Predicted by their Teachers

N Overall F = 2,78 with df = 3,126 . e
p é .06 .
Source Dependent Variables MS EMS F pS .
~ Student Race 1. Need for special .00 1.16 00 .96
services ' |
~ / 2. Predicted Reading  10.23 _ 1.76 $.81 .01+
Level
3. Predicted Social .46 .36 1,28 ,26

Adjustment Level
*Significant at p=,05 -

NN
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_behavior a significantly higher than predicted percent of teachers,

»

. In order to assess the actual proportion of teachers recommending
specific types of professional help and materials, to students of various

races and behavior profiles, a series of chi square analysis was

N .
N\,

pefformed. A summ~ry of the results fo;lows:

For students in the Lable Profile Group with no beha§ior problems, a
significgntly higher than ﬁredicted éercent of teachers (67%) recommended
1 hour of'spécial gducation class for white‘students, as opposed to Black
studehts'(33%), with x = 7.7 at p < .02, |

For students in the Photo Profile Group exhibiting Aggressive

tended to reconmxénd speﬂl classes for White and light Black students,
as opposed to regular classrooms for dark Black students, with x = 16.0

at p < .06.

In addition to their recommendations of special services and

-
-~

professional help, the participéting teacﬁérs wefe requested to rate the
relative importénce of seven factors which could conceivably influence
student's academic performance. . Using the ‘above seven factors as
dependgnt measures, it was shown that Black teachers as opposed to White
teachers, percéived the Student's Ability level as most important to his
acadenic pe;formance (F = 5.00 with df - 7,151, at p < .000).

When asked to rate the relative importance of seven fac¢tors that
could influence student's social adjustment in school using the social
adjustment factors as dependent measures, Black teachers as opposed to
White teachery, viewed the student's Ability level as most important
to his Sociﬂfsi;justment in school, (F = 2.34 with df = 7,147, at
p < .027).



DISCUSSION

The results of ﬁhis investigation indicated that teachers tended
to recomﬁend.équally both Black and Whi.« students for special services
fegardless of whether_or not there was a stated behavior problem, be it
aggressive or manipulative. Thgse resulté-tended to remailt constant
whethet or not_the race of the student was identified ﬁhrough a profile
or through a labE1. This is consistent with the findings of Mayhem and
her colleagues (1981) who contended that the primary reason for referrals
wasg not based exclusively upon the bebavior of the students referred,
They did, however, assert that teachers' deéisions are partially based '
upon the studeats' behaviors.| The findings of this study differ from
those of Tobias, Cole, Sebrian, and Bodlakova (1982) who found that the

race of the student was significant in the referral process. ’ i

In terms of predicted reading ability teachers rated Black students
as having a higher reading ability than White students if they were
provided with special assistance. This is consistent with the findings
of Gieabrecht and Routh (1979) who found that: teachers expected more
progress }n.reading from Black than from White children. They suggest
counterstereotyping may explain this reversal.

This investigation also found predicted social behavior to be
gimilar for both Black and White children. Thus, we may conc}ude that

race was not a major factor when teachers predicted social behavior.

‘Designation of race either thfough labeling or photos did not
dragtically change the recommendation of teachers regarding the need

for special services, reading level or social level of students. We

31 39




may conclude that 1f teachers use race as a determining f&ctor, they
recelve their information with the same level of impac:‘regardless of how
race 1s conveyed. If one argues that there is a disproportiqnate number
of mlnority students placed in certain special education diagnosticx
categories, this study suggests that labeling either through photo or

printed label does not help tb explain the reason for the same. Rather,

the difference appears to generate more from teacher observation of the

”scudent in the setting. This is consistent with the investigation of

Yoshida and Meyers (1975) who found that teachers expectations of future

¢
performance was not significantly related to the racial label assigned

to the child.
This study found that there is a relationship between predicted
social adjustment and predicted reading ability for students‘regardless

of the race of the student. It further concluded that social adjustment
' /

and reading predictions are associated equally regardless of the race of

the student.‘l 5 /

In the analysis of prediction for rzading levels and social adjustment
this study found a difference in prediction of reading level and social
adjustment based upon the race of the teacher. Black teachers predicted
a higher level of reading ability and social adjustment for all students
regardless of the student's race or behavior. Thus, it appears that the
teacher's racé rather than the student's race may be a factor in
determination of expectations. This is consistént witl, findings from
Tobias, Cole, éebrian and Bodlakova (1982) where they found that the
race of the teacher was a significant factor in the referral process.
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While this study did not clearly reveal differences attributable
to the race of student, there were limitations which need tq ba discussed.
The first of these is teacher e*perience which in this study was limited
primarily to teachers who had t;ught for at least 10 years regardless of
the field. Less experienced teachers may well consider race differently .
than more experienced'teachers._ The second issue relates to the
limitgtion assoclated with the design of the study thch involved having
the teacher take inforﬁation based upon a reading of a student's file

with no opportunity for the teacher to observe the student in the classroom

*

or on film. This 1 itation is consistent with the findings of Yeshida
and Meyers (1975) WE:\Suggest that teacher expectations are based uboﬁ
personal observations. Therefore, a recommendation that similar researéh
be éoqducted which includes teachers with varying levels of teaching
experlence as u« variable as weil as observation. This couid be

: , y .
accomplished either through a formal observation or the use of video tapes.

'This investigation did ndt reveal an over-referral §f minority
students. Surveys and studies of minorities in special education
prograﬁs show evidence of over~repfesentation._ Perhaps in this study
the participants'were-aware 6f participation in a university,based
investigation and tended to make referrals based on data rather than
pre~-concelved notions of the students. An interpretation of this finding
may suggest that teachers have the ability to make appropriate referrals
but may not do so unless the conditionlis conducive to the .use of

adequate objective data.

If further investigation supports this concept then remedial measures
could take the form of a referral team in the school. This team could
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be given referral data in which the name, race, and ethnic identified is
unknown to make decisions about the student referred. Additionally,
inservice sessions could be held ¢gular intervals where simulated

cases are used to raise teachens' sensitivity and help them learn to rely

on individualized data opposed to perceptions,

Summary and Recommendation

This investigation sought to study factors metivating teachers to
refer children for special services. Much research gives evidence that
race and social behavior are influential in the recomméndation process.
Overall the research did not support these influences. Instead, an analysis
of the data revealed:.lSi) Liﬁ;le evidehce for.difference_in refgrfal
recommendations by the'étudent;s ethnic backgrouﬁd, (2) Black teachers
and White-teachers differed slightly in recommendation of students fased
on Aifferent.social behaviors, (3) That teachers referred students with
identical ethnic backgrounds to their own less frequently than they did.

youngsters of other ethnic backgrounds.

Recommendation

The results of this investiagtion adds little to the reasons
minorities are enrolled in behaviorally disordered classes in
disproportionate numbers. It does not appear to'be teacher prajudice.
Perhaps a design of a similar nature using a different method td gather
the data should be undertaken. It is recommended that some chance be

offered teachers to observe students' behaviors via the video tape.

Finally, behavior data derived from this and similar investigations

should be incorporated into teacher education programs.
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